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Teacher as Leader for the 21st Century 

The Education Division incorporates the mission of Lindsey Wilson College, the institutional goals, and the student learning outcomes. The Teacher Education Program is committed to the Conceptual Framework theme “Teacher as Leader For the 21st Century.”

The Candidate Handbook provides information and guidance for program candidates and those interested in becoming teachers. This document is intended for use by the candidates in consultation with their academic advisers, not in place of an adviser. These policies and procedures are those required by Lindsey Wilson College, the Division of Education, and the Kentucky Education Professional Standards Board.

The standards for admission into the Education Program are inclusive of those for admission to Lindsey Wilson College and the criteria as outlined in this handbook. Therefore, admission to the College does not automatically qualify the candidate for admission to the Teacher Education Program and/or student teaching. Any candidate desiring to graduate from Lindsey Wilson College with eligibility for a Kentucky teaching certificate must follow the guidelines as stated in this Handbook.  These requirements are subject to change in order to be in compliance with current regulations for teacher certification in Kentucky. Certification requirements are dependent on the date of graduation, not the date of entry to the Teacher Education Program.  Candidates who do not complete the degree in a timely manner may be subject to additional requirements to meet Kentucky certification regulation guidelines.

All candidates must follow the provisions of the Education Division Candidate Handbook, the Student Teacher Handbook, and the Lindsey Wilson College catalog.

Conceptual Framework

The Mission of the Teacher Education Unit
The Unit’s mission is derived from the values central to the Institution’s mission, the evolving needs of P-12 learners, and 21st century instructional practice reflecting education standards.  

“The mission of the Education Division is to prepare candidates in a Christian learning environment with the knowledge, skills, and dispositions required to be successful, reflective teacher-leaders in the 21st century.”
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The Vision of the Education Division
The Unit’s mission statement is the root of the vision Lindsey Wilson Unit faculty share: “To prepare teachers who are effective leaders and reflective educators in 21st century educational settings.”  This vision is realized in the education conceptual framework theme “Teacher as Leader for the 21st Century.” 

Philosophy

The Unit’s philosophy holds to a Constructivist and Progressive approach in its Core Beliefs which are grounded in the values of the 21st Century Skills movement. Knowledge is not a static body of information passed down from faculty member to candidate; instead, candidates are given varied opportunities to construct their own meaning, and their own collective of knowledge through interactions in their college classrooms, discussions, disciplinary research, attendance at special lectures and cultural events. Candidates incorporate and construct knowledge, actively exploring new lessons, knowledge, and curricula, incorporating past scholarship, but with an eye toward future applications, knowledge, and relevance to skill building (Alesandrini & Larson, 2002; Prawat, 2008).

Within the classroom, the teacher encourages and engages the students in problem solving and inquiry. John Dewey’s philosophy of Progressivism stresses student-centered learning through exploration, discovery, interdisciplinary studies and the practical applications of learning (Murphy, 2006).  These two philosophies complement the 21st Century Skills movement which stresses collaborative learning, the idea of working with others to build, identify, and make use of knowledge (Trilling and Fadel, 2009, 108-109).  
The Unit’s philosophy is realized in the Core Beliefs that provide the foundation of the Conceptual Framework. These core beliefs reflect the Unit’s expectations and learning outcomes in preparing effective educators for the 21st century.
Core Beliefs

1.
We believe dedicated educators are compassionate, caring, and reflective thinkers.

2.
We believe a positive student-centered classroom environment is conducive to discovery and learning.

3.
We believe learning is an active process.

4.
We believe in-depth content knowledge is essential for effective teaching.

5.
We believe differentiated instruction is essential in meeting the learning needs of all students.

6.
We believe educators are to be role models.

7.
We believe teacher leadership guides and supports effective teaching and learning.

8.
We believe collaboration among all stakeholders builds cohesive and seamless learning.

9.
We believe dedicated educators are lifelong learners who continuously seek professional development opportunities. 

    10.
We believe preparing educators for success in tomorrow’s world through the development of 21st Century Skills is vital.

Purpose

Our Conceptual Framework, Teacher as Leader for the 21st Century, undergirds all programs of the Unit. College faculty collaboratively guide candidates in developing the knowledge, skills, and dispositions of 21st century teachers reflected in the Conceptual Framework. Specifically, the Unit, in both initial and advance programs, prepares professionals who model best practices and continually strive to lead their students and schools to accomplish meaningful goals that improve student learning. 
Goals

Based on the Kentucky Teacher Standards (KTS), candidate learning goals are derived from the Institution and Unit Mission Statements, developed from the Conceptual Framework’s four Key Concepts, and reflect the Institutional Goals. The Kentucky Teacher Standards and the four Key Concepts give context, cohesion and focus, guiding the program’s course work, field experiences, and assessments. Within each of the four Key Concepts, program goals and outcomes have been identified to assure that as candidates complete program requirements their performance will demonstrate the knowledge, skills, and dispositions of a teacher leader and mastery of the Kentucky Teacher Standards. 
Education Candidate Outcomes:
1.
Knowledge:  Candidates demonstrate in-depth understanding of processes, concepts, knowledge, and 21st century skills in their content area(s) by:

A.
demonstrating a theoretical and practical understanding of the current knowledge base of their content area(s). (KTS 1, 5, 6)


B.
demonstrating the ability to communicate current and accurate content 



knowledge that impacts student performance and contributes to learning of 



all students. (KTS 1, 2, 3, 4, 5, 6, 7, 8)

C.
demonstrating critical thinking skills germane to the content area(s) and incorporating critical thinking in classroom learning. (KTS 1, 2, 4, 5, 6, 7)

2.
Pedagogy:  Candidates effectively plan and implement classroom strategies including research-based best practice that foster 21st century skills and effective learning by:

A.
demonstrating  knowledge of effective learning strategies/techniques for all students that address 21st century skills. (KTS 1, 2, 3, 4, 5, 6, 7, 8)

B.
designing and implementing effective classroom instruction employing research-based best practices that promote student achievement. (KTS 1, 2, 3, 4, 5, 6, 7, 8)

C.
self-assessing their performances based on data and the Kentucky Teacher Standards. (KTS 5,7, 8, 9)


3.
Leadership:  Candidates provide leadership in the school and in the community fostering the 

development of 21st century skills through collaboration:

A.
demonstrating ability to lead instructional programs to promote student learning through developing the professional skills of colleagues and improving the quality of the school. (KTS 2, 8, 9, 10)


B.
demonstrating leadership in community based projects that enhance the 



school learning climate. (KTS 3, 5, 8, 9,10)

4.
Reflective Best Practice:  Candidates develop dispositions as caring, reflective, self-assessing thinkers and professional teachers by:


A.
demonstrating ethical and dependable behaviors in roles and responsibilities.
 (KTS 2, 3, 4, 5, 6)

B.
demonstrating behaviors and instructional practices that model for students the value of learning. (KTS 1, 2, 3, 4, 5, 6, 7, 8, 9, 10)

C.
demonstrating respect for students and colleagues as individuals in order to positively affect student learning. (KTS 3, 8, 10)


D.
responding competently and maturely to all students/peers.  (KTS 3, 8)

E.
reflecting on feedback and assessment of their teaching and identifying areas for growth. (KTS 5, 7, 9)

F.
committing to professional growth through critical reflection for improvement, reading of research-based literature and by seeking professional growth opportunities. (KTS 7, 9)

Qualifications of the Student Teacher

B

efore a candidate can be accepted into student teaching, the candidate will have:

1. Senior standing shall be prerequisite for admission to student teaching. In addition, each candidate must have been admitted to the Teacher Education Program at Lindsey Wilson College.  
2. Each candidate for student teaching must be approved by the LWC Teacher Education Committee. Acceptance into the Teacher Education Program does not mean automatic approval for student teaching.

3. Official transcripts on all college work must be on file in the Registrar’s Office.

4. Each candidate must have a current criminal check and a copy of a current medical examination, including a tuberculosis test, in their file. All required items should be submitted one month prior to student teaching and must be submitted prior to the first day of student teaching.

5. Candidates must have a current KEA-SP membership or proof of liability insurance.

6. Beginning September 1, 2013 each candidate must have completed 200 hours of clinical and field-based experiences prior to student teaching. Transfer candidates must provide documentation of field and clinical hours earned at other colleges/universities. Of the 200 hours, 90 hours of field/clinical experiences will be documented through Practicum.

7. Each candidate must have a cumulative grade point average of 2.50 (2.75 beginning fall 2013) on all college work attempted.

8. Each candidate must have a cumulative grade point average of 2.50 (2.75 beginning fall 2013) on professional education courses with no grade less than “C.”

9. Each candidate must have a cumulative grade point average of 2.50 (2.75 beginning fall 2013) in each area of emphasis/major with no grade less than “C.”

10. Each candidate must have completed the following courses:




a. all professional preparation courses;




b. all courses in the area(s) of emphasis/major




c. all general education requirements.




d. all elective hours.

11. A candidate may earn no more than 15 hours credit during the student teaching semester, which is limited to 12 hours of student teaching and three hours of practicum. A candidate may not be gainfully employed for more than 20 hours per week during the semester of student teaching.

12. The student teacher candidate must be a person whose moral, social, and ethical behavior is acceptable in the school and wider community.

13. Applications for student teaching and spring candidate teaching should be submitted to the Director of Student Teaching by no later than one year prior to student teaching semester.

14. A candidate must have successfully completed the Stage 2, portfolio interview process before entry into student teaching.     
15. Candidates must have a HOLISTIC SCORE of TARGET on the Recommendation/Disposition assessment instrument which is completed by the Classroom Management faculty member and by the Chair of the Portfolio committee. (If the Chair of the Portfolio committee is the same as the Classroom Management faculty member, the Portfolio chair will appoint another member of the Portfolio committee to complete the recommendation.)

Introduction

O

ne of the most important aspects of a Teacher Education Program is student teaching. It is the formal culmination of preparation and training of candidates in the Education Division at Lindsey Wilson College. The Education Division is committed to provide the atmosphere that will lead to a positive student teaching experience. However, we also expect our student teachers to be “responsible” for making their student teaching a fruitful and fulfilling experience.
This handbook delineates the policies and procedures of the student teaching program at Lindsey Wilson College. We hope that everyone in this process — the student teacher, the cooperating teacher, and the college supervisor — will work together to ensure a rewarding experience for both the student teacher and the children in the classroom.

Student Teaching 
Candidates who have obtained senior status may be admitted to student teaching. Each student teacher must have been admitted into the Education Division. The Division Data Manager and the Registrar will complete the checklist to see all criteria have been met. When all criteria have been met, the candidate application will be presented to the Teacher Education Committee for approval. Applications for Fall and Spring student teaching should be submitted to the Division’s Coordinator of Student Teaching at least one year prior to the projected student teaching semester. Assignments for student teaching are the responsibility of the Director of Clinical Practices. The Director of Clinical Practices will place student teachers in a cooperative effort with the local school district personnel and/or school principals. Contracts must be secured with the local school boards. Student teachers may not secure their own placements with public schools officials or individual classroom teachers. Student teachers may not student teach in a school district in which a relative (i.e., mother, father, sibling, spouse, etc.) is employed in a supervisory role at the district level. Student teachers may be allowed to teach in a school in which a relative is employed provided the following conditions are met: 

· The relative is not in the position of school principal, assistant principal, or another position with supervisory responsibilities over personnel in that school; 

· Previous field experience placements in that school indicate that the student teacher has performed in an excellent manner with no difficulties arising;

· Placement is available in a grade level where the relative is not working; 

· Approval by the school principal, district supervisor, LWC Coordinator of Student Teaching and the Teacher Education Committee. 

· A student teacher may not be placed for student teaching in a school where his/her child is enrolled.
The student teacher should be aware that being admitted to student teaching does not guarantee the successful completion of student teaching. Student teachers who do not pass the student teaching experience may reapply for student teaching to the Education Division. Reapplication does not assure acceptance.
Purpose and Objectives of Student Teaching

Purpose

T

o provide the relevant classroom experience so that student teachers acquires the knowledge, skills, attitudes, and values to become a professional educator.

 Objectives

At the conclusion of student teaching, the student teacher should be able to:
( 1.  Utilize a variety of teaching techniques and methods, including appropriate uses of media and 
           technology.

( 2.  Complete the record-keeping, floor plans, and seat plans associated with teaching;
( 3.  Organize and implement instruction on a day-to-day basis for a minimum of ten (10) consecutive solo teaching days per assignment; secondary student teachers must teach two ten (10) consecutive solo teaching days or one twenty (20) consecutive solo teaching days;
( 4.  Understand the individual differences and cognitive functioning of each individual student;

( 5.  Assess student’s performance, evaluate progress, and provide appropriate feedback to both students 
          and the parents;

( 6.  Identify and display a professional attitude with regard to conduct and ethics;

( 7.  Conduct a worthwhile self-evaluation;

· 8.  Participate in the larger teaching community;

· 9. Participate in a variety of co-teaching (station teaching, alternative teaching, one lead teacher one support or drift teacher, parallel teaching, and team teaching) situations and activities.

Overview of the Student Teaching Program

Placement Of Student Teachers
In placing the student teachers, several factors are taken into consideration. These are the cooperating teacher’s qualifications, the level at which the student teaching experience is to be completed, and the areas of emphasis of a student teacher. The Director of Clinical Practices, after conferring with the Education Division Chair, also reserves the right to use professional discretion in placing the student teacher at a school of his/her choice.

Personnel Involved In Student Teaching
The student teaching experience involves the efforts of many people, both at Lindsey Wilson College and at the participating school districts. The role and responsibilities of each individual is delineated below:

1.
Education Division Chair: The Chair of the Education Division serves as Chairperson of the Teacher Education Committee. He/She presents relevant information on all student teacher candidates to the committee and notifies the student teacher of the action of the committee. The Chair has the authority to change or terminate the student teaching assignment. All requests for change must be directed to the Director of Clinical Practices and be approved by the Chair.
2.
Director of Clinical Practices: He/she is responsible for establishing the relationship between the college and the school district and provides liaison with the central office as required. The director is responsible for the student teaching application process. All applications are processed through this office, and the coordinator is responsible for all documentation necessary for application. The director is also responsible for the assignment of student teachers. As the representative of the college, the director is also authorized to enter into written agreements (contracts), approved by the education division chair, with the school districts as specified in the state regulations.

3. Teacher Education Committee: Members of this committee include all members of the education division at Lindsey Wilson College, representatives of area school systems including at least one administrator and at least one classroom teacher, at least two members representing the College Arts & Sciences divisions, and one candidate selected by KEA-SP. This committee serves in an advisory capacity to the division. Other duties of the committee include acceptance of candidates into the Teacher Education Program and approval of all student teacher candidates.
4. Registrar of the College: The Registrar provides academic information during the students’ acceptance process, both into the Teacher Education Program and into student teaching. He/She works in coordination with the Division Data Manager, who is also the Certification Officer, to determine eligibility.
5. College Supervisor: He/she, a member of the education division, maintains the primary contact between the college, the cooperating teacher, and the student teacher. The college supervisor visits the student teacher a minimum of four times (twice during each assignment) during the student teaching experience, and meets for a conference with student teacher and/or cooperating teacher following each visit. The Supervisor may videotape the student teacher during one of his/her observations. It is not necessary for the supervising teacher to announce observation visiting times. The Supervisor will file a KTIP evaluation report for each visit as well as any other relevant documentation generated during the student teaching experience in the candidate’s permanent file. In consultation with the cooperating teacher, the College Supervisor will determine the final grade for student teaching.

6. Central Office of Participating School Districts: A person designated by the central office will be consulted regarding student teacher placement. The college will provide the designated district office member with a list of student teachers to be placed within the system and discuss possible placements with the staff member. In situations where the district office assigns the responsibility to the school principal, he/she is the contact person.
7. Building Administrator: The building administrator serves as a liaison between the college and the cooperating teacher with regard to placement of the student teacher. The Administrator is encouraged to observe the student teacher as the schedule permits, and to include the student teacher in as many professional activities as appropriate.

8. Cooperating Teacher: The role of the cooperating teacher is the cornerstone of the student teaching experience. As the professional “on-site”, the cooperating teacher takes the primary responsibility to provide the day-to-day experiences that make up the student teaching assignment. He/she regularly evaluates the progress of the student teacher through observation and reports the progress through regular conferences with the student teacher and the college supervisor. The cooperating teacher provides a formal evaluation at mid-term and at the end of each placement, which is returned to the college supervisor. At the conclusion of the student teaching experience, the cooperating teacher provides significant input regarding a final grade. The district and the LWC select teachers to be cooperating teachers who demonstrate the following: effective classroom management skills; best practices for delivery of instruction; mastery knowledge of the content knowledge or subject matter being taught; aptitude and ability to contribute to the mentoring and development of a pre-service educator; usage of multiple forms of assessment to inform instruction; and creation of learning communities that value and build upon students’ diverse backgrounds. Teachers who hold a Teacher Leader Endorsement will be given priority consideration when selecting a cooperating teacher. Beginning September 1, 2013 prior to the student teaching placement, a cooperating teacher shall receive training approved by the  EPSB by the educator preparation institution which shall include the following components: basic responsibilities of a cooperating teacher; best practice in supporting the student teacher; and effective assessment of the student teacher.  
9. Student Teacher: As the primary beneficiary of the student teaching experience, the student teacher is most responsible for the success of the experience. The student teacher participates in all activities expected of a classroom teacher, including extra duties, teacher’s meetings, and professional activities where appropriate. The student teacher represents Lindsey Wilson College and the school district during the student teaching experience and is responsible to all parties as outlined in this handbook.

Organization of the Student Teaching Experience
During the same semester as and immediately prior to student teaching, the candidate will participate in a    practicum located in the Caverna School District. During this placement the candidate is immersed in a multicultural setting for a 15-day time period during which a variety of activities are utilized to develop the candidate’s abilities to meet the needs of all students.   
Immediately following practicum is a 70-day student teaching experience for either: 
· Secondary Education for 8-12 students; 
· Middle School Education for 5-9 students; 

· Elementary School Education for P-5 students;
· P-12 Art Education; 

· P-12 Physical Education;
· P-12 PE & Health;
The actual student teaching is completed in two segments for all areas except secondary students. During this time the P-5, 5-9, art and physical education student teachers will complete two separate student teaching experiences. The 8-12 student teachers will normally have only one placement for the entire semester. In the event a candidate is majoring in two program areas such as middle and secondary grades, two placements will occur.
For the student teacher who has completed training at the 5-9 grade level, he/she must complete segment(s) of student teaching in his/her area(s) of emphasis. 

Student teachers (P-5, 5-9, P-12) who attended school in Adair County must complete one placement outside Adair County. While it is strongly recommended that secondary student (8-12) teachers are placed outside of his/her home district for student teaching (secondary students have only one placement), the student teachers will be placed in his/her home district upon request if placements are available and placements fall within other division guidelines. The director of clinical practices, after conferring with the education division chair, also reserves the right to use professional discretion in placing the student teacher at a school of his/her choice.  Because of the nature of the student teaching experience, it is not recommended that a student teacher complete the student teaching segments in a split grade classroom. Under extraordinary circumstances, a placement in a split grade classroom may be allowed. The ratio of cooperating teacher to student teacher will be one-to-one. 
Throughout the semester, the student teachers will meet once a week, for seminars, with their supervising teachers at Lindsey Wilson College. The time and date for these seminars will be announced at the beginning of each term. The student teacher and the school districts will be notified before the student teacher reports to begin the teaching experience.

The P-5, 5-9, 8 – 12, P-12 Art, and P-12 Physical Education student teacher will be observed at least once by his/her supervising teacher prior to official evaluation by his/her cooperating teacher. 
The Student Teaching Experience

Progression Of Student Teaching
I

t is expected that student teaching will take place in organized, progressive steps. While the following provides an outline, it is recognized that each experience must be adjusted to the needs and abilities of each individual student teacher. 

The student teacher will attend the Cooperating Teacher Dinner with his/her cooperating teachers. This meeting is an opportunity for the cooperating teacher and the student teacher to clarify expectations.

The student teacher candidate will complete a three week practicum, in the same semester, but prior to the actual student teaching experience. The practicum gives the student teacher the opportunity to complete the last 90 hours of field experiences (in a diverse clinical setting) needed before student teaching.  The practicum experience is held in the Caverna School System. The student teacher candidate should spend the first few days of the practicum actively observing the cooperating teacher. The student teacher candidate should, at the discretion of the classroom teacher, assist individual students, work with small groups, co-teach, and/or take over classroom duties. Classroom routine, discipline techniques, organization and location of materials should all be noted and logged into a journal. When the cooperating teacher feels comfortable that the student teacher candidate is ready to assume more responsibility, he/she will assign specific activities for the candidate to complete. During the third week of the practicum, it is expected that the student teacher candidate will take over and teach one class period per day for each day of that week as well as co-teaching with the cooperating teacher. 

After the 15th school day, the student teaching experience officially begins. During the first week of student teaching it is expected that the student teacher will become familiar with the new school and classroom as an active observer. The student teacher should develop seating charts, keep journal entries, and prepare to take a larger role at the school. During weeks 2-3, as the student teacher becomes more familiar and comfortable with the classroom routine and has a clear understanding of the expectations of the cooperating teacher, the student teacher should assume responsibility for teaching another class and then progressively adding other classes. 

Normally, by the beginning of the third or fourth week of the program, the student teacher should be ready to assume complete control of the school day. It is expected that a student teacher will complete a minimum of two full weeks of “solo” teaching in each placement for P-5, 5-9, P-12 Physical Education or P-12 Art Education. The student teacher will co-teach with the cooperative teacher when not soloing. Four weeks of “solo” teaching is required for secondary students. The student teacher must clearly understand that assuming responsibility in a classroom is a decision that is made cooperatively between the cooperating teacher and the student teacher. 

Institutional Policies Regarding Student Teacher

( 
The following are policies developed by the Education Division at Lindsey 

Wilson College. The student teacher should be thoroughly familiar with these 
policies before beginning student teaching.

1.  
Professionalism: The student teacher is a representative of Lindsey Wilson College and a guest in the classroom; as such, the student teacher is expected to act in a reasonable and professional manner at all times. The College expects a level of performance and sense of responsibility commensurate with those claiming membership in the education profession. The student teacher should be cognizant of the fact that he/she is a representative of the school district in which he/she is working, and should understand and adhere to the expectations of the community and College in regard to appropriate dress and grooming, smoking on the school grounds, and social behavior.

When in the schools the student teacher becomes a professional educator. He/she is expected to dress and act professionally at all times during the student teaching experience. Examples of inappropriate dress may include, but is not limited to: (a) bare midriffs or bare lower backs; (b) visible body piercing(s); (c) visible tattoos; (d) shirts without sleeves or collars; (e) shorts; (f) men not wearing belts; (g) gang associated attire such as ‘color’ bandannas or ‘sagger’ pants; (h) caps or hats; (i) jeans; (j) any attire that is too revealing; (k) any look, style, or dress that disrupts the school process; or (l) any modeling of looks or attire that is deemed inappropriate by the school or school district. Inappropriate dress could result in the student teacher’s removal from student teaching. In summation, the student teacher should be sensitive to the social norms of his/her placement school(s) at all times.
2. 
Attendance: The student teacher should be in his/her assigned school at the time designated by the cooperating teacher and/or the Building Administrator. He/she should remain for a minimum of thirty minutes after the closing of school. The student teacher is expected to have perfect attendance. If a student teacher is absent, he/she is required to notify the school and the college supervisor as soon as possible, but no later than the official beginning time of the school day. There are no “cuts” in student teaching.

Any unexcused absence, or the failure to notify the appropriate people of an absence in a timely fashion, can lead to immediate dismissal from the student teaching program. All absences will be made up during the second placement.

Should a special circumstance arise that requires extensive absence, the college supervisor, building administrator, and the cooperating teacher will meet with the student teacher to determine appropriate action to be taken.

3. 
Lesson Plans: A copy of detailed lesson plans is due at weekly seminars at LWC one week in advance. This requirement will be suspended once the student teacher demonstrates to the supervising teacher the ability to advance plan and prepare proper lesson plans according to LWC format. The abbreviated lesson plan format may be used once approved by the supervising teacher. It is expected that lesson plans will be prepared for all lessons taught and as always, should be discussed and approved by the cooperating teacher before the lesson is taught.  All official evaluation observations and the unit lesson plans must be submitted in the full lesson plan format, however.  In either event, if the student teacher does not perform as expected, the full lesson plan requirements may be again required. Also, the student teacher will have daily logs and must do ―two manipulative bulletin boards, ―one in each seven week placement. Secondary student teachers must do two informational bulletin boards during their placement. During the student teaching experience, it is required that the student teacher will participate fully in all activities at the school. This will include, but is not limited to, extracurricular activities, parent-teacher conferences (if appropriate), parents’ night or PTA activities, bus duty, and professional or in-service activities. While student teaching, the student teacher will follow the calendar and vacation schedule of the school district.

4. 
Absence of the Cooperating Teacher: If the cooperating teacher is unable to perform the supervisory function, the student teacher will notify the coordinator of student teaching. The coordinator will meet with the appropriate district official, and another placement will be made. The student teacher must understand that if there is a delay in finding a placement, the student teaching experience could be extended.

5. 
Remuneration While Student Teaching: No student teacher may receive monetary compensation for any classroom instruction or for performing any other duties at the assigned school.

6. 
Substitute Teaching: The student teacher cannot serve as a substitute teacher. The student teacher is permitted to assume teaching responsibilities only if there is a certified teacher present in the classroom.

7. 
Transporting Pupils: Transportation of the pupils from the school shall not be provided in automobiles belonging to or driven by student teachers as part of the student teaching experience.

8. 
Termination of the Student Teaching Assignment: There are times when it is the best interest of the public school system and Lindsey Wilson College that a student teacher is removed from the classroom prior to his/her completion of student teaching. The coordinator of student teaching, college supervisor, cooperating teacher, and the principal of the school must be in agreement that this is the proper thing to do. (See Termination of the Student Teaching Assignment, p. 17)
9. 
Taking Courses While Student Teaching: Because of the nature of student teaching, student teachers may not take any courses while completing student teaching.

10. Employment While Student Teaching: Lindsey Wilson College’s commitment to cooperating teachers is that student teachers will be available on a schedule that corresponds with “regular” teaching days including but not limited to early arrival, after school and evening school functions, faculty meetings, parent conferences, and in-service/professional development functions. Due to this commitment, it is not possible to work a “second” job without conflict arising. Therefore, the policy of the Teacher Education Program is that student teachers will not work more than twenty (20) hours per week during the student teaching semester. 

11. Civil Cases: If a student teacher is requested by his/her cooperating teacher, school principal, or any other school staff member to take action in a civil case against a student in the cooperating school in any way, the student teacher should immediately request a conference to include the building administrator, the cooperating teacher, and the LWC coordinator of student teaching. No student teacher should sign any legal documents pertaining to civil action in a cooperating school until after this meeting is held.
12. Criteria for the Outstanding Academic Achievement Awards in P-5, 5-9, 8-12, P-12 P.E./Health & P-12 Art Education: 
The following criteria will be used to identify student teachers who are eligible for the Outstanding Academic Achievement Awards:

A. Performance as a student teacher



1. Classroom management skill



2. Use of variety of teaching techniques

B. Contribution to Lindsey Wilson College



1. Leadership roles (especially KEA-SP)



2. High regard for Lindsey Wilson College

C. Relationship with peers and faculty



1. Cooperation in class



2. Genuine professional attitudes



3. Leadership roles in education at Lindsey Wilson College

*Awards will be given at the discretion of the Education Department.
Evaluation AND GRADING During Student Teaching
The purpose of evaluation is two-fold: (a) to provide the student teacher with a realistic assessment of his/her potential as a teacher, and (b) to identify weaknesses that need improvement to enhance the student teacher’s ability as a teacher.

Although there are formal times for evaluation, the evaluation should be an on-going process. Student teachers should actively seek opportunities to meet with the cooperating teacher and evaluate each lesson taught. 

A minimum of two persons will evaluate the student teacher during the student teaching experience — the classroom (cooperating) teacher and the college supervisor. The classroom (cooperating) teacher will complete one formative evaluation form at the mid-term point and one summative at the end of student teaching. The secondary cooperating teacher will complete three formative evaluations and one summative evaluation. The college supervisor completes an observation form during each of the four visits to the classroom.

During the mid-term and final evaluations, the student teacher should expect to meet with the classroom (cooperating) teacher and review the evaluation form before it is mailed to the college. The student teacher will have an opportunity to comment on the evaluation and discuss the classroom (cooperating) teacher’s evaluation. This discussion is not an opportunity for the student teacher to provide editorial comments on the classroom (cooperating) teacher’s performance.

The college supervisor will observe the student teacher a minimum of two times during each placement and complete a KTIP derived observation form (4 total observations for all students). Prior to the visit, the supervising teacher will check the lesson plans for thoroughness and appropriateness. Meetings with the college supervisor will take place following the observation.

During this debriefing, the college supervisor will review the student teacher’s performance and may make recommendations; at the end of the meeting, the supervisor will indicate a measure of performance, according to the scale utilized. A copy of each observation will be placed in the student teacher’s permanent file.

In determining the final grade, the evaluation forms of the cooperating teacher and the college supervisor will be utilized. Also considered in the final grade are performance assessments as indicated in the syllabus (e.g.: Unit, Bulletin Boards, Leadership Plan, PGP, etc.). 

In student teaching, a student teacher’s grade is “A-F”.  To be considered successful in student teaching, it is expected that there are no unacceptable holistic standard scores and with only a minimal number of acceptable  standard holistic scores. It is expected that the student teacher will achieve primarily target and exceeds target holistic standard scores. Any student teacher who receives a C or below for his/her mid-term grade will meet with both the college supervisor and the cooperating teacher to discuss the stated deficiency. 
The Ineffective Student Teacher 
While the college places only those LWC student teachers who have a realistic opportunity to successfully complete student teaching, occasionally a student teacher will falter and his/her performance will be below standard. If, at any point during the student teaching experience and the evaluation process, the candidate’s actions: (a) threaten the quality of the education in the classroom; (b) threaten the health and safety of the classroom students; (c) defy or break LWC, public school and school district policies; and/or (d) break the Education Professional Standards Board Code of Ethics, the candidate will be considered ineffective or marginal. This student teacher is normally identifiable early, may need more assistance, and may not be ready to manage and facilitate learning in a solo setting according to the recommended, timeline schedule. 
If a student teacher is identified as ineffective or marginal, steps will be taken by the cooperating teacher and the supervising teacher to decide if the candidate can continue in the same placement with a remediation plan. If continuation is appropriate, the student teacher, the cooperating teacher and the supervising teacher will develop a remediation plan using the LWC Remediation Form.  If the remediation procedure does not successfully resolve the problem during the designated time period, the student teacher will be removed from the current placement and either assigned to a mentoring/remediation teacher or removed from student teaching. For removal from the placement, agreement among the cooperating teacher, principal, supervising teacher and director of clinical practice is necessary. Due process will be followed at all times if the student teacher is removed from student teaching.
 Remediation Outside The Normal Student Teaching Placement
The supervising teacher, education division chair, and the director of clinical practice will decide if the candidate should be placed with a remediation teacher (not part of student teaching) or if the student teacher should be totally removed from the student teaching experience. 

If a remediation placement is appropriate, the coordinator of student teaching will attempt to secure a remediation placement for the student teacher. Prior to placement, the student teacher, the mentoring/remediation teacher, the school principal, and the director of clinical practice will meet to collaboratively develop a remediation plan, using the LWC Remediation Form. The specific information in the form will identify: (a) areas of needed improvement; (b) specific strategies for implementation; (c) expectations or specific outcomes desired; (d) the person responsible for validation of the outcomes for successful completion of the placement; (e) a timeline; (f) consequences of unsuccessful completion of those expectations and requirements; and (g) options for the student teacher. The date and signature of the student teacher, mentoring teacher, school principal, and the director of clinical practice shall also be added to the form. Copies of the plan will be distributed to the student teacher and other persons involved in the remediation process. Weekly remediation reports will be provided to the coordinator of student teaching and the school principal regarding the student teacher’s progress toward reaching the goals of the remediation plan.
A professional growth plan (PGP) will be developed by the student teacher and the mentoring teacher. The PGP, which becomes an integral part of the Remediation Plan, is submitted for approval to the school principal and the coordinator of student teaching in no more than 5 school days. 

If the remediation plan and student teaching extend beyond the current semester, an “Incomplete” will be assigned until the completion of the student teaching experience. The student teacher will pay the stipend of the cooperating teacher(s) for one or both placements.  

If the remediation plan does not result in successful performance, the decision to terminate the remediation placement will be made based on input from and discussions with the mentoring/remediation teacher, principal, and coordinator of student teaching. Upon termination of the placement, the student teacher will be given a failing grade for the student teaching experience, and advised of available options. Due process will be followed at all times if the student teacher is removed from student teaching. 

If the student teacher candidate applies to retake student teaching, he/she must petition the education faculty requesting another opportunity. If an opportunity is granted, additional remediation in the student teacher candidate’s areas of weakness will be recommended by the director of clinical practice in consultation with the education division faculty. A written plan for remediation, with requirements for documentation, will be outlined. This documentation must accompany the student teaching application when the student teacher candidate reapplies. The student teacher candidate will be given no credit for any of the previous student teaching and must meet current admission requirements at the time of re-application. The student teacher candidate must register in student teaching following the normal registration process, paying the normal enrollment fees and student teaching costs.  

Removal from student teaching into a remediation placement is an option on only one occasion. Subsequent ineffective or marginal performance during student teaching will result in removal from student teaching and the Teacher Education Program.  Due process will be followed at all times when a student teacher is removed for student teaching. 
Termination Of The Student Teaching Assignment

The college places only those LWC candidates who pass the interview process and who, in the professional judgment of the education faculty and Teacher Education Committee, will have a realistic opportunity to successfully complete student teaching. While the college and the cooperating teacher(s) will provide support to the student teacher and serve as a resource for him/her, successful completion of student teaching is the responsibility of the student teacher.

There are times when it is in the best interest of the teacher, the public school system and Lindsey Wilson College that a student teacher be removed from the classroom prior to the completion of the student teaching. A student teacher’s actions which: (a) threaten the quality of the education in the classroom; (b) threaten the health and safety of the classroom students; (c) defy or break college, public school/district policies;  and/or (d) break the Education Professional Standards Board Code of Ethics. Other examples include: (e) preparing unacceptable lesson plans; (f) delivering unacceptable lessons; (g) unacceptable classroom management; (h) unacceptable interaction with and unacceptable communication with others in your placement schools; (i)  not in attendance for extra duties that your cooperating teacher performs (bus duty, faculty meetings etc.); (j) lack of  promptness and attendance at work; (k) lack of promptness in submitting lesson plans; (l) lack of promptness in returning graded papers; and (m) not interacting with and unacceptable communication with LWC representatives. The Director of Clinical Practice, the college supervisor, the cooperating teacher, and the principal of the school must be in agreement this is the proper thing to do. Written documentation must accompany any request for removal. These requirements are absolute expectations and requirements for all professional educators.   
2nd warning-performance grade of C 
3rd warning-performance grade of D

4th warning- removed from student teaching.

It should be further understood that if a “Code of Ethics” violation occurs or if the student teacher is removed from the school setting by the school principal, the warning steps are negated.   
Formal procedures to terminate a student teaching assignment shall begin with the director of clinical practice, who must inform the student teacher, in writing, the date the student teaching experience will end, and the specific reasons for such actions. Copies of the letter shall be sent to the college supervisor, the cooperating teacher, the principal of the school, the education division chair, and the Vice President for Academic Affairs.
A student teacher who believes the decision to have his/her student teaching experience terminated did not follow proper education division policy or procedure may appeal in the following manner:

Due Process Policy           
For Student Teachers Whose Student Teaching Experience has been Terminated

Who is eligible to appeal:  A student teacher whose student teaching experience has been terminated.

Grounds for appeal: The student teacher can appeal on the basis of violations of education division policy or procedure that resulted in a decision that the student teacher believes was inaccurate.

Procedure for appeal:

a. Following the receipt of the student teaching termination letter, student teachers who wish to appeal will inform the director of clinical practice, in writing within three school days. The appeal letter must state specifically what part(s) of policies or procedures of the termination process has been violated. Only issues raised in the appeal letter will be considered by the Appeals Committee.

b. The director of clinical practice will forward the appeals letter to the Chair of the Division of Education. The Chair will then forward the letter to the Appeals Committee within two school days. 

c. The Appeals Committee will meet with the candidate, normally within five days of receipt of the appeals letter.  The Appeals Committee consists of the candidate’s adviser, the VP for Academic Affairs, a Student Government President or designee, and the Education Division Chair. The director of clinical practice and/or Supervising Teacher may attend and meeting as a non-voting member. 

d. Testimony during the appeals meeting must address only issues raised in the appeal letter.  The candidate is entitled to have a campus representative present, however, only the candidate, school principal or designee, and employees and students of LWC may provide testimony.  Testimony is recorded and all information is confidential.  The candidate and members of the Appeals Committee may question anyone making statements to the appeals committee. If further investigation is needed, the appeals meeting will recess until the appeals meeting can reconvene.  

e. Following the meeting, members of the Appeals Committee will meet in private to determine if the allegations were adequately investigated or the original judgment was arbitrary.  Once the investigation is judged complete, the appeals committee will render a decision by majority vote. This decision will be written by a member of the Appeals Committee based on written and oral testimony and will be sent by certified/registered mail to the candidate within three school days or as soon as possible. A copy of the appeal and decision must be forwarded to the Education Division Chair and the candidate’s adviser. 

Success in Student Teaching

S

tudent Teachers are about to embark on one of the most significant professional experiences of their educational career. As student teachers, they will be afforded the opportunity to practice the theory and skills they have acquired during their college career. Student teaching is a challenging, broadening experience. How challenging and how broadening the experience is depends upon them, for they are the first and foremost responsible for the quality of their own student teaching experience.

This section of the handbook has been designed to assist them in making their student teaching experience as rewarding as possible.

Preparation For Student Teaching
Preparation is the key to success in student teaching. This preparation involves not only the organizing of teaching materials, but also the organization of life circumstances so that nothing detracts from the student teaching experience. The following may assist the student teacher:

1.  Successful student teaching is an all-consuming task. While student teaching, other activities should be curtailed. If at all possible, a student teacher should not be employed more than 20 hours during the student teaching experience.

2.  All arrangements for outside concerns should be made well in advance of the student teaching experience. This would include such items as child care and transportation.

3.  Prepare for the initial meeting with the cooperating teacher. Questions dealing with the teacher’s philosophy of teaching, of student teaching and of discipline, hours that teachers are expected to be in the building and classroom routine are all appropriate.

4.  The student teacher should plan to arrive at the school early enough each day so that he/she has time to organize the day and the classroom. The early morning is a good time to review the lessons for the day and to adjust for any contingencies.

5.  The student teacher should remain at a school a minimum of thirty minutes after the closing of school to review and assess the day. Notes regarding the material presented and the success of the methods used to be made. This is an excellent time to meet with the cooperating teacher to “sum up the day’s events.”

6.  Lesson preparation should be thorough and done several days in advance of the presentation. All materials required for each lesson including completed assessment should be noted and accumulated as part of the preparation process.
Checklist for Preparation for Student Teaching
________ 1.  Have I spent the required number of hours of pre-student teaching conferences with my cooperating teacher(s)?

________ 2.  Does my cooperating teacher have a copy of the Lindsey Wilson College Student Teaching Handbook?

________ 3.  Have I explained to my cooperating teacher(s) the requirements and expectations of Lindsey Wilson College for “me” as a teacher?

________ 4.  Have I discussed the Lindsey Wilson College Student Teaching Time Line with my cooperating teacher(s)?

________ 5.  Have I discussed the procedures that should be followed when I cannot report to school? Including plans for lessons I am scheduled to teach?

________ 6.  Where do I park my car?

________ 7.  What is the cooperating teacher’s daily schedule?

________ 8.  What non-teaching responsibilities (e.g., hall duty, cafeteria duty, bus duty, etc.) does the cooperating teacher perform and that I will be expected to do?

________ 9.  What format is followed by the cooperative teacher in lesson planning? Are these the same procedures expected of the student teacher?

________ 10. What are the school resources and policies/procedures for using copying machines, overhead projectors, computers, digital cameras, DVD players and other technological equipment?

________ 11. What texts/instructional materials will I be using?

________ 12. What is my cooperating teacher’s philosophy of education and/or instruction?

________ 13. What is my cooperating teacher’s classroom management system? And does my cooperating teacher expect me to follow the system or develop my own?

________ 14. How does the school report student progress to parents?

________ 15. What methods does my cooperating teacher use in evaluating students? And what records must be maintained?

________ 16. What special services, (reading, special education) are available to students in the class? And which students are involved?

________ 17. When are faculty meetings?

________ 18. What in-service activities will my cooperating teacher be doing this semester in which I can be included?

________ 19. What procedures should be followed when the cooperating teacher is absent? Will the substitute take charge of all the classes?

________ 20. What procedures are followed in emergencies? (Fire, Bomb threat, Tornado, Medical emergencies, Other)

________ 21. What are first-aid procedures that teachers may employ?

________ 22. What are the school policies regarding the dispensing of medicine to students?

________ 23. Have I reviewed a copy of the Policy Manual for teachers in my school?

________ 24. Have I reviewed a copy of the Student Handbook for my school?

________ 25. Have I arranged to attend a School-Board meeting?

________ 26. Have I arranged to attend a SBDM meeting for my school?

________ 27. What will be the student teacher’s first teaching responsibility?

________ 28. What procedures will the cooperating teacher use in assessing and reporting my progress?

Interpersonal Skills
The student teaching experience requires working with a wide range of people. To a large degree, the success of student teaching is his/her ability to “get along with people.” The following may be helpful to remember:

1.   A teacher must be enthusiastic. In order to “infect” the student with the joys of learning, the teacher must provide an environment where the student can be caught up in the excitement.

2.   Suggestions offered by the cooperating teacher should be accepted and acted upon; seek the advice of the cooperating teacher.

3. 
The best way to deal with people is to be honest and open at all times.

4. 
Making observations and comments about other people’s teaching are not appropriate for a student teacher.

5. 
Discussing sensitive issues related to the school or the school district, or an individual student is inappropriate.

6. 
Willingness to take responsibility and to assist the cooperating teacher will be appreciated greatly.

7. 
Students should be treated fairly and with respect at all times.

8. 
Showing interest in the out-of-class activities of the students helps the teacher build a rapport.

9. 
Lecturing fellow teachers on pedagogical success and educational theory may be viewed as “showing off.”

10. Becoming involved in another teacher’s personal problems or in politics may cause the student teacher to lose focus on the primary objectives of student teaching.

Common Sense Rules For Successful Student Teaching
1.
 Learn each student’s name immediately. Anonymity gives a sense of security to misbehaving students.

2.
Begin your lesson promptly. Show the students how important it is to be on time. Plan lessons so that there are no long periods of unoccupied time.

3.
Establish standards of conduct in the classroom. Reinforce the standards as often as necessary.

4.
Establish standards of performance. What is exceptional work, what is good work, and what is poor work should be clearly defined.

5.
Stay alert on what is happening in the classroom.

6.
Praise each student regularly.

7.
State expectations and assignments clearly. If more than one or two students have a question about the assignment, it may help to rephrase the assignment so that it is clearer.

8.
Insist that the students be quiet when someone is speaking. The teacher should never speak over noise.

9.
Identify activities that are different and that allow all children to participate.

10.
Do not force a confrontation in front of the class. Meet with the student individually.

11.
State clearly the logical consequences of a child’s action. Act on that statement. Be consistent in carrying out the consequences.

12.
Use praise to modify behavior. Give examples of positive behavior to students who are “acting out.”

13.
Be flexible. Adjust the lesson/day to accommodate unexpected events. Always be alert to the unplanned learning experience.

14.
Always remember that teaching is an interactive process. Just because the material was presented does not mean that it was learned.

15.
Have fun! If you are not enjoying what you are doing, it will certainly be reflected in your attitude toward the students. If the student teaching experience is no fun, perhaps you need to rethink your career choice.

Planning Lessons
Kentucky Teacher Internship Program (KTIP) defines planning as “that domain of teaching in which teachers formulate a course of action for carrying out instruction over a school year, a semester, a week or several weeks, a day or a lesson. Decisions made by the teachers as they plan for instruction have an influence on all aspects of ... classroom behavior and, consequently, on the nature of the learning outcomes that result from instruction.”

Well planned lessons, therefore, are a key part of student teaching. All lessons should be developed and planned well in advance, and always within the context of the larger unit of information covered during the school year. Although a student teacher may feel he/she can “wing today’s activities”, without a coherent, cohesive plan, the educational objectives of the class cannot be met.

In planning lessons, several formats may be used. However, all plans should include the following, and the college supervisor will look for these components when reviewing the lesson plans. (See Appendix A)

1. Content Coverage: These are teacher decisions about the subject matter to be taught during a given segment of instruction. Within this content coverage portion, the teacher identifies the skills, concepts, facts, rules, principles, laws or value statements to be taught. The materials are then evaluated to determine its appropriateness based on an analysis of timelines, learner state, or any other relevant factors. From this, the teacher is able to develop one or more unified objectives. The teacher then separates the content to be taught into distinctive elements or parts, such as concepts and their examples, or skills and their consequential steps, and then determines the order for presentation of the material. If an instructional unit is being prepared, the teacher identifies the length of time it will take to cover the material planned.

2. Utilization of Instructional Material: After the teacher has identified the topic to be taught, the next step is to identify the material to be used to present the lesson. These materials include text books, visual aids, or any other material the teacher deems appropriate. The teacher reviews the relevant materials and determines those materials most appropriate for meeting the needs of the learners. The teacher then ensures that the materials are available for use at the appropriate time.

3. Instructional Activity: During this phase of preparation, the teacher specifies what he/she and the students are able to do during lesson. After identifying the activity, the teacher will then cite an order or patter for the series of activities. This includes specifying the steps to be taken in presentation identify how materials will be used and explain how the students will participate in the activity.

4. Goal Focusing: After identifying the material to be covered and the materials and methods to be used, the teacher then returns to the objective stated in part one. A check is made to determine if the activities/methods identified will meet the educational goal.

5. Diagnosis: As part of the planning process, the teacher should take into account the learner — his/her needs abilities, background and preparation. The teacher matches the activities planned with the learner’s ability to complete the task successfully and meet the educational goal as stated.

As a final activity, the teacher will evaluate the lesson after it has been presented and determine if the educational objective, as stated, was met. This information will then be synthesized into the planning process to ensure that all educational goals are met.

Need Help?
There may be times when the student teacher feels they need help during student teaching. There are many people who are available to assist them; however, it is important to realize that certain people can accomplish certain tasks; therefore, student teachers should keep the following in mind:

1. The cooperating teacher is the best resource for all of the concerns related to the teaching activity. As the on-site supervisor, he/she can provide the best insight into the children’s needs, the methods of handling the class, the specific material to be covered in the lessons, and the rules and regulations of the school. As a professional in the educational field, the cooperating teacher may also be an excellent resource when thinking about future goals and aspirations.

2. The college supervisor is the person who provides back-up information regarding the teaching activity. When the supervisor visits, he/she will not only provide advise with regard to the student teacher’s progress in student teaching, but also provide suggestions or alternatives to enhance the student teacher’s teaching style and methodology. The college supervisor is the best resource for concerns that involve the student teaching placement, the cooperating teacher, other teachers at the school, or the principal. No student teacher should speak in a critical manner to or about a member of the school community.

3. The Director of Clinical Practices is the contact person that the student teacher will see if there is a concern with the college supervisor. Any concerns should be brought first to the college supervisor, if the problem cannot be resolved, you may then take it to the Coordinator of Student Teaching. The 
Education Division Chair has the final word on all issues dealing with the student teacher.

It is important to remember that many problems can be solved if they are brought to the attention of the right person at the earliest possible moment. Please also remember that a solution to a problem involves many different considerations, and that often times the most obvious solution, or the solution that the student sees as most viable is not always the best solution when taken in consideration of the entire education program.

Please be assured, however, that all people involved in the education program at Lindsey Wilson College will endeavor to provide a fair, open hearing of the concern, and will do everything appropriate to resolve any concerns.
Requirements for Student Teaching

The student teacher will be required to complete the following Key Assessment Items, as well as other assignments as indicated in the syllabus:

1. 10-day instructional unit---Teacher Work Sample

2. Leadership Plan

3. Professional Growth Plan

4. Disposition Case Study

5. Video Lesson---video only 
These items will be submitted digitally to Google and be accompanied by a demographic page. 
Handbook Agreement Form

I, _____________________________ hereby acknowledge that I am familiar with and will abide by the policies contained in the 2011 - 2012 Student Teacher Handbook.
Signature of student teacher: _______________________________________

Date:__________________________________________________________  
	LWC LESSON PLAN FORMAT  
Use this template, the LWC lesson plan format, to develop a stand-alone lesson or for each day of the 10 days in your unit. Attach rubric, scoring guides, worksheets, activity sheets, etc. along with each lesson.

Revised 8/9 /2011

	Teacher:_______________________________Grade:_______Date:_________Class/Period:________                                                 Lesson Length:_______________ Unit Theme:_____________________________________________

Subject Focus:_______________________  Integrated Subjects:_______________________________

	CORE CONTENT, 4.1 (from Combined Curriculum Document): 

STANDARD(S):

**************************************************************************************************************
PROGRAM OF STUDIES:



	KENTUCKY CORE ACADEMIC STANDARDS (Common Core State Standards):

STANDARD(S): 

**************************************************************************************************************

SUBJECT: _______________________________ ; GRADE LEVEL: __________________; 

STRAND/DOMAIN: _____________________________________________________________________________________; 

CLUSTER: _____________________________________________________________________________________________. 



	NATIONAL STANDARDS:



	LESSON INSTRUCTIONAL OBJECTIVE(S):



	UNIT OBJECTIVE(S) ADDRESSED IN THIS LESSON (Included only in the unit, for stand-alone  lessons, indicate NA) 



	LESSON “I CAN” STATEMENTS(LEARNING TARGETS): 



	LESSON ASSESSMENT PLAN:

Objective number

Type of Assessment 

(circle one of each)

Description of Assessment

(Ex: answer key, rubric, rating scale, observation checklist, etc.)

Cognitive Levels

Bloom

Differentiated Assessment Plan (Adaptations or accommodations)
Lesson Objective # 1

A. Formative or

 summative;

   B. formal or informal 

Lesson Objective # 2

A. Formative or   summative;

 B. formal or informal



	TEACHING STRATEGIES/ACTIVITIES: (To determine students’ prior knowledge, a lesson pre-assessment should precede the instruction.) 
1. Review   

2. Preview  

3. Procedures

A. 

B.

C. 

4. Review

A student self-assessment should be included within or at the end of the lesson. 



	CONTEXT:



	TECHNOLOGY, MEDIA, MATERIALS, RESOURCES:




ACTIVITY DIFFERENTIATIONS/ ADAPTATIONS:   The items listed below are required items in all lesson plans. You are to address each of the six items. You are to highlight and label each of these in each lesson plan or by EXPLAINING in the table below.

. 
	Cultural 
	 Multiple Intelligences 
	Literacy Component
	Remediation and Enrichment
	Higher Order Thinking Questions: Critical/ creative thinking
	Real Life Connections 

	
	
	
	
	
	


Revised 8/ 9/2011

LWC STUDENT TEACHING LESSON PLAN FORMAT---ABBREVIATED

	Teacher:_______________________________Grade:_______Date:_________Class/Period:________                                                 

Lesson Length:_______________ Unit Theme:_____________________________________________

Subject Focus:_______________________  Integrated Subjects:_______________________________



	INSTRUCTIONAL OBJECTIVE(S):



	I CAN STATEMENTS:



	ASSESSMENT PLAN:

Objective
 Description of Assessment

Cognitive Level
Adaptations or accommodations

#1:

#2:



	TEACHING STRATEGIES/ACTIVITIES:

Review: 

Preview: 

Procedures/Activities/Strategies:

1.

2. 

3.

Review:




If the student teacher shows that he/she cannot teach appropriate lessons with this abbreviated format, the supervisor may require a more extensive lesson plan. The full lesson plan is required for the unit, the video-taped lesson and the KTIP lessons                                                                                                           revised 8/29/11
LWC student/student teacher: _______________________________Date of observation: ________ School: ________________________________        
Age/grade level: _______________Supervisor/Cooperating Teacher Signature:____________________________________________ Date:________  

Student Signature: ________________________ Date:__________ Subject/content/grade level: ________________________ Observation Number:   1  2  3  4   

 Please circle the analytical score for each indicator and then CIRCLE the over-all Holistic Score for the standard   
4: Exceeds Target;   3: Target;   2:  Acceptable;   1: Unacceptable;   NA: Not Applicable

	Holistic Score for Standard 1: Demonstrates Applied Content Knowledge                
	4
	3
	2
	1
	NA

	The teacher:                                                                                                                             
	 
	 
	 
	
	

	1.1   Communicates concepts, processes and knowledge
	4
	3
	2
	 1
	

	1.2   Connects content to life experiences of students
	4
	3
	2
	 1
	

	1.3   Demonstrates instructional strategies that are appropriate for content and contribute to student learning.  
	4
	3
	2
	 1
	

	1.4 . Guides students to understand content from various perspectives.
	4
	3
	2
	 1
	

	 1.5  Identifies and addresses students’ misconceptions of content.
	4
	3
	2
	 1
	

	   NOTES: 



	Holistic Score for Standard 2: Plans and Designs Instruction                                  
	4
	3
	2
	1
	NA

	The teacher:                                                                                             
	 
	 
	 
	
	

	2.1  Develops significant objectives aligned with standards 
	4
	3
	2
	 1
	

	2.2  Uses contextual data to design instruction relevant to students
	4
	3
	2
	 1
	

	2.3  Plans assessments to guide instruction and measure learning objectives 
	4
	3
	2
	 1
	

	2.4  Plans instructional strategies and activities that address learning objectives for all students 
	4
	3
	2
	 1
	

	2.5  Plans instructional strategies and activities that facilitate multiple levels of learning
	4
	3
	2
	 1
	

	 NOTES: 



	Holistic Score for Standard 3: Creates and Maintains Learning Climate              
	4
	3
	2
	1
	NA

	The teacher:                                                                                            
	 
	 
	 
	
	

	3.1  Communicates high expectations
	4
	3
	2
	 1
	

	 3.2  Establishes a positive learning environment 
	4
	3
	2
	 1
	

	3.3  Values and supports student diversity and addresses individual needs   
	4
	3
	2
	 1
	

	3.4  Fosters mutual respect between teacher and students and among students
	4
	3
	2
	 1
	

	3.5  Provides a safe environment for learning. 
	4
	3
	2
	 1
	

	NOTES: 



	Holistic Score for Standard 4: Implements and Manages Instruction                     
	4
	3
	2
	1
	NA

	The teacher:                                                                                            
	 
	 
	 
	
	

	4.1  uses a variety of instructional strategies that align with learning objectives and actively engage students. 
	4
	3
	2
	 1
	

	4.2  implements instruction based on diverse student needs and assessment data.  
	4
	3
	2
	 1
	

	4.3  uses time effectively.   
	4
	3
	2
	 1
	

	4. 4  uses space and materials effectively. 
	4
	3
	2
	 1
	

	4.5  implements and manages instruction in ways that facilitate higher order thinking.  
	4
	3
	2
	 1
	

	NOTES: 



	Holistic Score for Standard 5: Assesses and Communicates Learning Results                    
	4
	3
	2
	1
	NA

	The teacher:                                                                                                                              
	 
	 
	 
	
	

	5.1  Uses pre-assessments
	4
	3
	2
	 1
	

	5.2  Uses formative assessments
	4
	3
	2
	 1
	

	5.3  Uses summative assessments
	4
	3
	2
	 1
	

	5.4  Describes, analyzes, and evaluates student performance data 
	4
	3
	2
	 1
	

	5.5  Communicates learning results to students and parents 
	4
	3
	2
	 1
	

	5.6  Allows opportunity for student self-assessment
	4
	3
	2
	 1
	

	NOTES: 

Revised 8/01/2011

	Holistic Score for Standard 6: Demonstrates the Implementation of Technology                  
	4
	3
	2
	1
	NA

	The teacher:
	 
	 
	 
	
	

	6.1   Uses available technology to design and plan instruction.  
	4
	3
	2
	 1
	

	6.2   Uses available technology to implement instruction and facilitate student learning.  
	4
	3
	2
	 1
	

	6.3   Integrates student use of available technology into instruction.
	4
	3
	2
	 1
	

	6.4   Uses available technology to assess and communicate student learning.      
	4
	3
	2
	 1
	

	6.5   Demonstrates ethical and legal use of technology
	4
	3
	2
	 1
	

	NOTES:



	 Holistic Score  for Standard 7:  Reflects On and Evaluates Teaching and Learning             
	4
	3
	2
	1
	NA

	The teacher:
	 
	 
	 
	
	

	7.1   Uses data to reflect on and evaluate student learning.   
	4
	3
	2
	 1
	

	7.2   Uses data to reflect on and evaluate instructional practice.    
	4
	3
	2
	 1
	

	7.3   Uses data to identify areas for professional growth.    
	4
	3
	2
	 1
	

	 NOTES:



Please record the HOLISTIC SCORE for each standard.  

Standard 1: _________ Standard 2: _________ Standard 3: _________ Standard 4: _________

Standard 5: _________ Standard 6: _________ Standard 7: _________

For the corresponding letter grade: each holistic score of a “3” or “4” is worth 15 points; and each holistic score of “2” is worth 10 points; each “1” is worth 5 points; and each NA is worth 0 points. Since a Holistic Score of “1” is unacceptable, scoring “1” on one or more of the holistic standard scores results in a D or F for the overall grade, depending on the number of “1’s” received.  

Grade = Points

         A = 95 – 105

         A-= 91 -   94

         B = 85 – 90

         B-= 81 - 84

         C = 71 – 80

         D = 60 – 70

         F = less than 60
To repeat: scoring “1” on one or more of the holistic standard scores results in a D or F for the overall grade, regardless of the total points calculated above.

Cooperating/supervising teacher signature: _____________________________________Date:  ______________                                                                 
Student teacher signature: ____________________________________________ Date: ____________________ 
	Leadership/Service Plan

LWC TEACHER PERFORMANCE ASSESSMENT

	Brainstorm possible projects, and then identify a project you can initiate and implement that will demonstrate your ability to provide leadership as a teacher and professional beyond your classroom. The specific project you choose should give you the best opportunity possible to demonstrate that as a professional you can contribute meaningfully to student learning and/or the professional environment of the school, or contribute meaningfully to the community. The project may be done individually or as a member of a collaborative team project.

	Sections 1 – 9 must be completed prior to final approval by your supervisor.

1. Is this an individual or collaborative team project?  Circle one:  individual    team 

2. Name or Team Member’s Names:    __________________,  __________________,  __________________, _________________, __________________________     

3. LWC education advisor/supervisor: __________________________________

                                                                                                   (signature
4. The school/community contact person for your project: _________________________; ______________________________

             (signature)                                                                                                                                               

	5.  Describe your leadership project or activity. If a collaborative project, describe each person’s role/responsibility.

	  6.  Objective(s):  What do you plan to accomplish with this project?

Activities (To carry-out your objectives)

Timeline

Persons Involved and Their Roles

Resources Needed

B. 

C. 



	7.  Assessment(s): How do you plan to assess your project? 

	
	Activities
	Activity Assessment

(How you will evaluate each activity?)
	

	
	A. 


	
	

	
	B. 


	
	

	
	C. 


	
	

	 8. Communication of Results: How and with whom will you share your results?



	9.  .  9.  Proposal Signatures--Signature of Individual or Signatures of Team Members:
______________________,_______________________,_______________________, ______________________, _________________________. DATE: _______________________

 

	10. 

10.  10. Signature of College Advisor or Supervisor:  __________________________________  Date: _____________


	11. Complete the table below as you implement the various activities of your project. 

Project Activities

Completion Date

Activity impact on student learning and/or

Professional environment or school/community

A. 

B.

C.

12. Reflect on what your project accomplished regarding student learning and/or the professional environment of the school. What did you learn from your leadership experience – what worked, what did not work, and why?



	13. Signature of individual or team members indicating the project has been completed: _____________________, __________________,________________________ ,___________________,  ___________________    DATE: ______________________



	14. Signature of contact person indicating the project has been completed:  

 ________________________________,  Date:____________________________




**********************************************************************************
The project may be one where you:
· Work with your colleagues on a program to improve learning opportunities for students in your school.

· Involve caregivers, members of the school community, or agencies in efforts to improve learning

  conditions or remove barriers to learning.

· Develop and implement and/or facilitate strategies for parents or caregivers to become active  

  participants in student learning.

· Organize, implement and facilitate strategies for community involvement.

· Are actively involved on task force(s) or committee(s) on a school, district, or community level.

· Develop and conduct professional development sessions on topics such as: use of technology in

  analyzing test data, new technology, and student use of technology, or on safety and ethical use of the Internet.

· Plan grade level or departmental level field trip.

· Develop and update safety manuals for shops or labs.

· Plan and implement parent reading nights, health fairs, or career day.
Notes for Cooperating Teachers

Purpose Of These Notes
T
hese notes were compiled to provide the cooperating teacher with some information and insight into the student’s teaching experience. It is hoped that the observations, comments and suggestions contained in here will help make the student teaching experience rewarding and enjoyable for all people involved.  Any information dealing with policy and procedure with regard to the student teacher will be found in the Student Teacher Handbook preceding these notes. All student teachers will have received a copy of the Student Teacher Handbook, and will be familiar with its contents before beginning the student teaching experience.
If cooperating teachers have any questions regarding the information presented in, either these notes or in the Handbook, please feel free to contact the college supervising teacher assigned to your school, or the Education Division Chair at Lindsey Wilson College.

Philosophy Of Student Teaching
I

t is the responsibility of the Education Division at Lindsey Wilson College to provide each candidate majoring in education with a relevant, comprehensive practice teaching experience. It is important that the student teacher is provided the opportunity to model and demonstrate strategies learned at Lindsey Wilson College.  This experience is the culminating activity of the education program. It is expected that the student teacher will have the opportunity to participate in all phases of teaching — planning and presentation, supervising students, and professional development activities. It is hoped that the student teacher will be seen as a new member of the educational team; one who not only has much to learn, but also one who has much to contribute.
The outcome of a successful student teaching experience is a person who has acquired the information, skills and confidence necessary to be a competent professional.
General Information
Qualification For Cooperating Teachers:
T

he State Department of Education provides that certain criteria are met by the cooperating teachers. These criteria are:*

1.  The teacher shall hold a valid Kentucky teaching certificate for each grade and subject taught; and a master’s degree. (Effective January 2007).If the teacher does not have a Rank II but has earned 15 graduate hours toward the Rank II within the first five years of teaching he/she is qualified to supervise a student teacher), or fifth year program (attained Rank II); and
2.  A minimum of four years teaching experience (effective January 2007 cooperating teachers may now have three years of experience to be qualified as a cooperating teacher) and has taught at the present school system at least one year immediately prior to being assigned a student teacher; and
3.  Has been trained in the Kentucky Teacher Internship Program; or has completed a class in the supervision of student teachers; or has completed the Supervision of Student Teachers Seminar provided by Lindsey Wilson College. This is a LWC requirement which can be waived in the event the availability of cooperating teachers is limited.  

The complete listing of requirements may be found in the Kentucky Teacher Preparation and Certification Handbook, available through the Education Professional Standards Board, Office of Instruction, Division of Teacher Education and Certification, Frankfort, Kentucky 40601.

Expectations Of The College With Regard To The Cooperating Teacher:
As a member of the student teaching triad, the cooperating teacher plays a significant role in the student teaching experience. In order to insure that the student teacher is supervised properly, the College expects the cooperating teacher to:

1. attend an orientation session at Lindsey Wilson College prior to the time the student teacher begins the student teaching experience;

2. meet regularly with the student teacher to discuss the student teacher’s plans and lessons, as well as any other relevant classroom matters;

3. keep the college supervisor apprised of the student teacher’s progress (this is generally done as a part of the supervisor’s visit to the school);

4. complete two written evaluations of the student teacher, one at the midpoint and one at the conclusion of the student teaching experience; and
5. notify the college supervisor when the student teacher is having difficulty.

Payment To Cooperating Teachers:
Cooperating teachers are paid each time a student teacher trains under them. Payment is made at the conclusion of each 7-8 week session, after the College has received both the midpoint and final evaluations.
Beginning in the fall of 2000, cooperating teachers also began receiving pay from the Educational Professional Standards Board (EPSB) in Frankfort. This pay is in addition to the amount that received from Lindsey Wilson College. While the service provided may be in the fall, all checks from the EPSB come at the end of the fiscal year in May or June. The cooperating teacher should be alert to correspondence from the EPSB in late October/early November or late March/early April, depending on the semester a student teacher is supervised. That correspondence will detail the directions necessary to receive pay. For more details, see: 704 KAR 20:706.

If a student teacher is removed from the student teaching assignment, or if the cooperating teacher is unable to complete the assignment, or if a determination concerning payment will be made by a committee consisting of the college supervisor, the Education Division Chair, and the Vice President of Academic Affairs at Lindsey Wilson College, after consultation with the cooperating teacher.

Evaluation:
Student teachers at Lindsey Wilson College are graded on a “A-F” basis. Grades are issued by the college supervisor, after consultation with the cooperating teacher. The Division recommends extensive use of the “comments” column on the evaluation form, as this narrative method provides the opportunity for a more complete evaluation of the student teacher.   Formal evaluations are completed twice during each 7-8 week period. The midterm evaluation is used by the college supervisor to ensure that the student teacher is “on-track’, and so that any concerns can be addressed. It is especially important that the cooperating teacher not only complete the form, but also meet with the student teacher to discuss the form. After the cooperating teacher has met with the student teacher, the form should be returned to the college, either through the supervising teacher, student teacher or by mail. It is required that the forms be signed by all parties involved in the evaluation process.
Working with a Student Teacher

T

his section is designed to help cooperating teachers as they work with the student teacher. Many of the suggestions listed here have been taken from the book Working with Student Teachers, by Stratemeyer and Lindsey, and from the Kentucky Teacher Internship Program.

Beginning Work With The Student Teacher:
The student teacher is usually apprehensive about the student teaching experience. To ease the student teacher into the teaching experience, one of the most helpful things that can be done is to share with them as much information as possible.
It would be helpful if the cooperating teacher takes some time to decide which information he/she would like to share with the student teacher at their initial meeting. Some topics that might be included, aside from any personal notes, are:

1. cooperating teacher philosophy of education;

2. what the role of a teacher should be; 
3. how the relationship between yourself and the student teacher is viewed;

4. standards for the pupils in terms of behavior and in terms of academic work;

5. specific explanation of disciplinary process, and whether or not the student teacher should maintain the same process;

6. classroom organization;

7. should the student teacher be allowed to change any of the classroom policies;

8. providing an explanation of the ways of doing things; for example, the conditions under which students may use the learning center, how “snack time” is to be handled, or how opening exercises are conducted;

9. an overview of the school; the location of certain rooms, what teachers do about lunch, where additional materials not stored in the classroom are located;

10. professional considerations; any rules for the teachers; the length of the school day; a dress  code;

11. an overview of the first day; what time to arrive, where to report, any materials that the student teacher should bring with them.

It is especially important that the standards and expectations of the cooperating teacher are explained to the student teacher. These should be specific; the evaluation is helpful, but the cooperating teacher should also discuss such topics as how much initiative the student teacher to take (should they just get up and help students the first day; should they take over the classroom when the cooperating teacher is with a visitor); the rate at which the cooperating teacher wish them to assume duties, the rate at which they might start teaching classes, and which classes they should teach first.
The critical part when deciding what to cover with the student teacher with regard to standards is that the student teacher should understand clearly what constitutes “a good job student teacher” while working with the cooperating teacher.

Preparing The Students:
The students in the classroom play a critical role in the student teaching experience. The class needs to be prepared for the introduction of another professional into the class routine. The students need to know about the student teacher — who is coming, why this person is coming, and how this person will “fit” into the class.  While integration into each classroom will be different, there are some common methods that will make this introduction easier. If at all possible, children should be included in the preparations for the new teacher: the teacher should display a positive attitude toward the concept of another teacher in the classroom; and most importantly, the students must see the student teacher as a teacher, and not a student who has “a lot to learn.”

The First Day:
Welcoming a student teacher to the classroom is a key part of setting the tone for the entire student teaching experience. A desk or space should have been prepared for the student teacher so that he/she has a place to work. Provision should have been made for storage/security of personal belongings, and if at all possible, copies of texts, teacher's editions, and any other relevant teaching materials should be ready for the student teacher.  Introducing the student teacher to the class is also very important. Once all pupils have arrived, and the work of the day is about to begin, time should be taken to introduce the “new teacher”. As the students will follow the cooperating teacher cue with regard to how he/she feels about the student teacher, the introduction should be enthusiastic; it should include a clear pronunciations of the student teacher’s name (perhaps even putting the name on a board), and a brief description of how the student teacher will work with the class.
While the recommended strategy at Lindsey Wilson College is to let the student teacher “observe” of the first week, this observation should not be construed as “sitting and watching” exclusively. It is hoped that the cooperating teacher will provide opportunities for the student teacher to participate in the class activities, either by working with the students individually or in small groups, or by doing some of the more routine activities (leading children to cafeteria, rest rooms). If this “active observation” is to be the rule, this should also be explained to the students the first day.
While time should be taken every day to review the activities with the student teacher, it is especially important to meet with the student teacher at the end of the first day. During this time, the cooperating teacher should review the events of the day and discuss with the student teacher any questions or concerns he/she may have. If the cooperating teacher has concerns these should also be voiced.

“Getting Along” With Your Student Teacher:
As the term progresses, it is very important that a professional working relationship is maintained between the student teacher and the cooperating teacher. This is perhaps the most difficult part of working with a student teacher. The following are offered to help the cooperating teacher maintain the optimal learning experience for the students in your class while working with a student teacher:

1. Communication is the key to a successful student teaching experience. The student teacher must know how the classroom teacher feels with regard to all of his/her actions. While it is easy to praise the good classroom performance, it is much more important to point out and help to correct the bad aspects of a new teacher’s performance. Open communication should also extend to include those little things the student teacher does that interfere with the interpersonal dynamics, and as a result, the learning environment of the classroom.

2. The cooperating teacher should assist the student teacher as much as possible, but understand that the student teacher must have the opportunity to discover what techniques work and don’t work. While no classroom teacher would allow a student teacher such latitude so as to adversely affect a class, it is important that the student teacher be given a chance to present his/her own lessons.

3. The cooperating teacher should provide constructive criticism. He/she should help the student teacher to understand not only which aspects of the lesson were appropriate and which aspects needed improvement, but why the lesson was or was not effective. The cooperating teacher should use this process to help the student teacher become proficient in objective evaluation of all of his/her classes.

4. The student teacher should be included when planning lessons. The cooperating teacher should explain the rationale for materials and activities selected so the student teacher can gain insight into planning for the class. The cooperating teacher should identify, if possible, those activities from the teacher’s manual that are especially effective, or not so effective.

5. The cooperating teacher should work with the student teacher as he/she plans lessons. He/She should review the plans with an eye toward meeting instructional objectives, and providing a good learning experience for the students. In addition, he/she should help the student teacher to plan a lesson that will be successful.
6. The cooperating teacher should treat the student teacher as a team member and seek his/her opinion at times with regard to the class and its activities. The cooperating teacher should also work cooperatively with the student teacher to complete classroom chores.

7. The cooperating teacher should listen to the student teacher. Before making a judgment, he/she should take time to let the student teacher explain the action by always start by asking a question, not by demanding an answer.

8. It is important the cooperating teacher treat the student teacher as any fellow professional.

Evaluation Of The Student Teacher
One of the most important aspects of working with a student teacher is evaluating performance. Evaluation is important not only because the evaluation form becomes part of a student teacher’s permanent record at Lindsey Wilson College, but also because the evaluation of teaching performance is critical to the improvement of the student teacher.
As stated previously, the evaluation process is completed formally two times during the student teaching experience. However, evaluation should be constant and on-going process. Every lesson that the student teacher completes should be evaluated by the cooperating teacher and the student teacher.

In evaluating a student teacher’s class, the following may help:

1. Did the student teacher have a clear statement of the objective of the lesson? Did the activities planned meet the stated objectives?

2. Was the lesson well planned? Were the planned activities appropriate for the grade level taught? Were there enough activities so that all students were fully occupied during the lesson?

3. Was an appropriate learning environment maintained? Did the student teacher capture the students’ attention, and maintain the attention span throughout the entire lesson and keep students on task? Were students reprimanded in an appropriate fashion?

4. Was the student teacher able to adjust the lesson to accommodate the class needs? Did he/she change the activity when the students were “lost” or bored, or did the lesson progress regardless of the students?

5. Does the student teacher relate well to the students? Does he/she speak to the students at the appropriate level? Do the students like the student teacher?

6. Did the student teacher complete the stated goals of the lesson?

7. Is the student enjoying the student teacher experience? Does he/she like teaching?

To provide the most benefit to the student teacher, this evaluation process should be done as soon as possible after the student teacher has completed the lesson. Some cooperating teachers would rather conduct the evaluation at a specific time during the day when the teacher and the student teacher will not be interrupted. Regardless of when the evaluation is conducted, it should be seen as a time of constructive criticism and sharing; the objective always being improvement of the teaching style of the student teacher.
Although a cooperating teacher may complete the formal evaluation form on the student teacher and send it to the school without allowing the student teacher to see it, the College strongly encourages the cooperating teacher to sit with the student teacher and review the form with him/her. Sitting with a person and assessing his/her performance is a most difficult task. However, for the student to receive the most benefit from the evaluation process, this discussion is necessary. 
It may be helpful to the cooperating teacher to remember:

1. That good evaluation starts at the first meeting of the cooperating teacher and the student teacher. The student teacher should have a clear understanding of what is expected for work both in quantity and in quality before beginning the student teacher experience;

2. When doing an evaluation, prepare a report before meeting with the student teacher. Make notes, citing specific occurrences of a behavior whether positive or negative;

3. When presenting critique use objective language. Instead of “you didn’t”, use “it doesn’t usually work well if...”;

4. To solicit feedback from the student teacher. Rather than tell the student teacher how he/she did, ask specific questions of the student teacher that will allow for discussion of the performance;

5. That evaluation is not “giving” the student teacher a grade. The student teacher completed projects at a certain level of competency. It is the cooperating teacher’s obligation to evaluate the competency and assign the grade;

6. Not to negotiate with the student teacher when assigning a grade. If there is a disagreement, speak with the supervising teacher.

7. Evaluating a performance is stressful for every supervisor. However, a thorough, honest evaluation is the most important key to improving performance.

Where To Go When You Need Help:
While everyone in the Education Division at Lindsey Wilson College is optimistic that the student teaching experience will be positive for all people involved, we recognize that occasionally problems arise. If a problem arises during the student teaching experience, please feel free to contact the College at the earliest possible moment.
To help get the quickest response to a concern, the first person to speak with is the college supervisor. This is the person most familiar with the individual student teacher and can best advise you with regard to how to handle a particular situation. 
The director of clinical practice is the person to speak to if there is a concern with the college supervisor. Although the department recommends that any problem with the college supervisor be addressed to the individual first, the cooperating teacher should feel free to speak to the director of clinical practice with regard to any matter affecting the student teaching experience. If the concern is not addressed satisfactorily, the Education Division Chair should be contacted. 
Please be assured, however, that all people involved in the education program at Lindsey Wilson College will endeavor to provide a fair, open hearing of the concern and will do everything appropriate to resolve any concerns.

Civil Actions
If it becomes necessary for a cooperating institution’s administrator to request that a Lindsey Wilson College student teacher take action in a civil case against a student at the cooperating school, please immediately request a conference to include the student teacher, building administrator, the cooperating teacher, and the LWC Coordinator of Student Teaching. No student teacher should be asked to sign legal documents before that conference takes place.

To Stay or Not to Stay?  
The student teacher should be viewed as novice teachers placed in the classroom to learn and grow professionally with the direct help and supervision of experienced teachers. Without the cooperating teachers' feedback, the student teaching experience becomes much less effective for the beginners. Yet, it is also important for the student teacher to have a sense of managing the class on his/her own. So, cooperating teachers should follow professional judgment in the amount of time they are away from their classroom. 
Professional Code of Ethics

F

or Kentucky School Personnel 704 KAR 20:680 Section 1. Certified personnel in the Commonwealth:

(1)  Shall strive toward excellence, recognize the importance of the pursuit of truth, nurture democratic citizenship, and safeguard the freedom to learn and teach;

(2)  Shall believe in the worth and dignity of each human being and in educational opportunities for all;

(3)  Shall strive to uphold the responsibilities of the education profession;

(A) To Students

• 
Shall provide students with professional education services in a non-discriminatory manner and in consonance with accepted best practice known to the educator.

• 
Shall respect the constitutional rights of all students.

• 
Shall take reasonable measures to protect the health, safety, and emotional well-being of students.

• 
Shall not use professional relationships or authority with students for personal advantage.

• 
Shall keep in confidence information about students which has been obtained in the course of professional service, unless disclosure serves professional purposes or is required by law.

• 
Shall not knowingly make false or malicious statements about students or colleagues.

• 
Shall refrain from subjecting students to embarrassment or disparagement.

• 
Shall not engage in any sexually related behavior with a student with or without consent, but shall maintain a professional approach with students. Sexually related behavior shall include such behaviors as sexual jokes, sexual remarks, sexual kidding or teasing, sexual innuendo, pressure for dates or sexual favors, inappropriate physical touching, kissing or grabbing, rape, threats of physical harm and sexual assault.

(B) To Parents

• 
Shall make reasonable effort to communicate to parents information which should be revealed in the interest of the student.

• 
Shall endeavor to understand community cultures and diverse home environments of students.

• 
Shall not knowingly distort or misrepresent facts concerning educational issues.

• 
Shall distinguish between personal views and the views of the employing educational agency.

• 
Shall not interfere in the exercise of political and citizenship rights and responsibilities of others.

• 
Shall not use institutional privileges for private gain, for the promotion of political candidates, or for partisan political activities.

• 
Shall not accept gratuities, gifts or favors that might impair or appear to impair professional judgment, and shall not offer any of these to obtain special advantage.

(C) To the Education Profession

• 
Shall exemplify behaviors which maintain the dignity and integrity of the profession.

• 
Shall accord just and equitable treatment to all members of the professional in the exercise of their professional rights and responsibilities.

• 
Shall keep in confidence information acquired about colleagues in the course of employment, unless disclosure serves professional purposes or is required by law.

• 
Shall not use coercive means or give special treatment in order to influence professional decisions.

• 
Shall apply for, accept, offer or assign a position or responsibility only on the basis of professional preparation and legal qualifications.

• 
Shall not knowingly falsify or misrepresent records of facts relating to the educator’s own qualifications or those of other professionals.

I have read and agree to abide by the Professional Code of Ethics for Kentucky teachers. 

Signature ____________________; Date: _______________

Student Teacher Remediation Report
Lindsey Wilson College

Student Teacher Remediation Report
Semester:   
                          Student Teacher:            ___________                       Date:______________                  
Mentoring Teacher:  _______________     School: _____________________________________________    

Subject/Grade/ Level: _______________________Student Teacher  Major: __________________________

	Specific Area(s) for Improvement
	 Expectations or Specific Outcomes Desired

	1. 


	1. 

	2.


	2.

	3.


	3.

	4.


	4.


The areas for improvement listed above jeopardize the student teacher’s successful completion of student teaching and must be remediated as outlined. The student teacher must meet the specific outcomes desired to be successful. Failure to successfully remediate in the time indicated will result in removal from the student teaching experience. Please complete the table below, providing the requested information. 

	Specific Strategies for Implementation For Each Improvement Area:   
	Person(s) responsible for validation of successful or unsuccessful completion.
	Date of completion

	1.


	
	

	2.


	
	

	3.


	
	

	4.


	
	


Coordinator of Student Teaching/Date

    Student Teacher/Date
Mentoring (Remediation) Teacher/Date                         Principal/Date

Student Teacher Remediation Follow-up Report
LWC Student Teacher Remediation Follow-up Report

Semester/Year:__________________________ Student Teacher: ___________________________




                              
       

Cooperating Teacher:_______________________  Supervising Teacher: __________________________ 
School:   _________________________________   Student Teacher Major: ___________________________
Assigned Subject/Grade:  ______________________________ 
The Student Teacher Remediation Plan was filed for this student on




.  

The results of the remediation steps were: 

                                   The remediation steps were successfully completed. 

                                    The remediation steps were not successfully completed, resulting in a subsequent

                                    remediation plan or the candidate:                             

·                     withdrew from student teaching    

·                     was removed from student teaching  

PLEASE ATTACH THE COMPLETED REMEDIATION FORM TO THIS FOLLOW-UP FORM AT THE CONCLUSION OF THE REMEDIATION

Comments: 
Academic Year 2011-2012


Education Department









